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SOCIAL STUDIES IN THE ELEMENTARY SCHOOL 



SinW^th* world is "shrinking" in size due to better 
transportation and communication, it is more important than ever before 
for pupils to study justifiable units in the social studies. The 



following problems on the world scene make it imperative that pupils 
have the needed understandings, 'ski 1 Is, and attitudes to engage in 
problem solving activities in the classroom. 

1. There are wars and threats of war. between and among nations such as 
in the Middle East. 

2. New nations are formed and the names of some countries no longer 
exist due to varying causes. 

3. Friendships between a'id among nations change. Nations which 
formerly were friends be jome neutral toward each other ; they also may 
become enemies. Friendship can be developed between countries which in 
the past had relations uhich were negative. 

fc ' 4. Selected countries may trade much with each otheA and engage in 
very little or no trad* with other nations on the face of the world. 

5. Certain countries huve more of the necessary natural resources 
which make for a prosperous country as compared to other nations. 



4. Technology and inversions change the ways of living of a particular 
subculture or country. 

7. Languages that people sp**k in the world* differ from each other . 
thus making for difficulty in communicating ideas. 

8. Differences in reHgious bel iefs and doctrine in_djf ferent _ 
countries of the world can make for misunderstandings among nations. 

9. Countries of the world differ much from each other in military 
strength. Even a small country armed by a world power can become a 
threat to. larger neighboring countries which Slave less of the effective 
kinds„of mil i tary hardware. 

10. z Ltadi£s change in different nations of the world. Some of these 
changes come about through election?. Others come about through 
revolution and invasions. 

11. Many changes occur on the loci j and state levels in such areas as 
education, welfare, housing, equal ty of opportunity, jobs, growth of 
ci ties, population changes, pollution, technology^ and inventions. 



12. There are nations of the world which havt much influence over 
other lest powerful countries. The more powerful nations of the world 
incite, the United States, the Soviet Union, Mainland China, France, 
Great Britain, and Japan. 

Thus, it is important for pupils to have a good understanding of 
each person's relationships to others ahd of people interacting with 
their physical and cultural environment, Pupils must learn to get 
along well with class-mates, school personnel, and others in their 
environment. Human beings in the world must understand others better, 
along with developing positive attitudes toward others, so that a 
better life can exist for all. Destroying pf^operty and litfrs through 
wars and other violent means hinders human beings from realizing their 
optimum. Too much time is spent destroying and ruining rather tjiait 
building up and achieving within a nation as well as within the world. 
Elementary school pupils need to develop those understandings* skills, 
and attitudes which will assist them in becoming good citizens in a 
democratic society. 

Objectives of the Social Studies 
Each elementary school, as well as the entire school system, 

should spend an adequate amount of time in identifying important 

■ .. .. - ■ ■ • t 

objectives for pupils to achieve in elementary school social 
studies. . 

There are numerous skills in the social studies which pupils 
should achieve to become more proficient citizens in a democracy. 
Among others, th^ following skills would be important for pupils to 
achieve: 

"~ 1. SKi lis Objectives 

■'. - ---- ..: " f _._ _ _ . ..j ' ' . .. 

1. Reading social studies content with understanding. 



2. Using the card catalog to locate needed reference sources. 

3. Using appropriate word recognition techniques to identify new 
\ words. 

4. Reading for a variety of purposes in the social studies. 

■jp; 5. Using the indes and table of contents to locate information. 

6. Working effectively together with others in committees. 

7. Dramatizing roles and events effectively from various units of 
study. 

8. Using the problem solving approach effectively. 

9. Evaluating content through the use of critical' thinking. 

10. Utilizing creative thinking in coming up wStft solutions to 
problems. 



11. Constructing and reading [ information from picture graphs, 1 ine 
graphs, bar graphs, and circle graphs*, 

12. Using a variety of reputable sources to gather information, such 
encyclopedias, almanacs, films, f ilif strips,, tapes, records, models, 
pictures, si ides, and resource persons. 

13. Presenting information clearly and effectively to classmates and 
other individuals in the environment. 

14. Reading and comprehending current affairs items from recent news- 
papers and magazines. 

15. Listening effectively to the contributions of others within com- 
mittees as well as the class as a whole. 

16. Comprehending the contents of news broadcasts and television 
reports pertaining to news items. 

17. Being able to disagree pol i tely wi th others and still present other 
points of view on a problem or question. 

18. Making charts to convey information effectively in the social 
studies. 

2. Attitjdinal Objectives 
the quality of attitudes that pupils have certainly affects the 
number of understandings and skills that oupils will be developing. 
Negative attitudes hinder pupil achievement and a lack of optimum 




development Will thus result. The following attitudes, among others 
are important for pupils to achiever 

1. Working harmoniously with others in the environment. 

2. Appreciating th# problem solving approach in the social studies 
curriculum. 

3* Appreciating the contributions of minority groups in developing 
the United States. 

4. Valuing democracy as a form of government and as a way of life. 

5. Appreciating creative ideas suggested by others' in the solving of 
problems. 

6. Valuing the Inquiry approach and critical thinking in the social 
studies. 

7. Wanting to develop important concepts and generalizations in thi 
social studies. 

8. Developing and/or maintaining a desire to read content for leisure 
time activities as it relates to ongoing units of study. 

9. Wanting to util lie a variety of learning activities to solve prob- 
lems. 

10. Having a desire to identify and solve problems in society. 

11. Feeling an obligation to participate effectively as a constructive 
member in society. 

12. Respecting the thinking of others/ 

13. Appreciating the cultural products of people ol Lother lands, such 
as art, music, architecture, language, and religious beliefs- : 

14. Wanting to develop the ability to present information clearly and 
accurately to others. 

i5* Desiring to = fc*ep up with current events and current issues as they 
happen in the world. 

16. Wanting to utilize the card catalog, index,^and table of contents 
to locate information. 

17. Wanting to develop necessary skills to identify new words when 
reading social studies content. 

18. Feeling the necessity of reading for a variety of purposes. 



19. wanting to attach meafiihgto social stadias content through pah- 
tomining, role playing* creative dramatics, the use of puppets, and 
other approaches. 

20. Appreciating the use of graphs and charts in Simplifying 
information in content pertaining to the social studies. 

21. Wanting to listen carefully to the thinking of others. 

Si Understandings Objectives 

Teachers, supervisors, and principals, cooperatively, should spend 
ample time in determining which objectives pupils are to achieve and 
real lie. This Is true hot Only of Skills and attitudinal objectives 
but also of understandings objectives. Too frequently, no doubt, 
trivia has been taught pertaining to names, dates, and places in 
historical units in the social studies. These are vaguely remembered 
or forgotten by learners as time has moved on. Thus, it is important 
for understandings objectives to be carefully identified. The 
"explosion of knowledge 11 has made it doubly necessary to weed out that 
which is irrelevant and unimportant. 

In many cases, understandings objectives which pupils are to 
realize will pertain to specific social studies units. 
A first grade unit on: "The School 1 will havi different 
understandings that pupils need to achieve as compared to a unit on 
"Visiting the Zoo" for that same age ls#el of pupils* There are, 
however, major generalizations which pupils may achieve that cut 
across different units of study. 

The following understandings objectives, among Others, could be 
important for pupils to nal'ze in a unit on Breat Britain: 

1. Sreat Britain is a leading manufacturing country in the world. 

2. Many agricultural products are imported from other nations of 
the world to Breat Britain. 




3. Great Britain hit exhibited much influence in world affairs. 

4. This nation is a permar^nt member of thi Stcur > ty Council in the 
Uni ttd Nations. 

Trends in the Social Studies 

Each elementary school should devote ample time to tht study 
of trtnds in tht teaching of elementary school social studies. Too 
often , social studies has consisted of pupils reading content from 
thzir textbook. Social studies should not be a reeding course. 
Reading social studies content is one learning activity, but it is not 
the only experience for pupils in the social studies curriculum. 
What can the elementary school do to keep up with recommendations 
for a modern program of social studies? 

Scope and Sequence 

A modern program of elementary school social studies places much 
emphasis upon good sequence among units of study. Too frequently , 
there has been little or no connection between and among units taught 
in sfquence. One unit of study should be related to and lead har- 
moniously into thi next unit of study. For example, if intermediate 
grade pupils are studying a unit on the age of discovery pertaining 
to tht New World, a unit that would be related could be entitled 
"Colonization in the New World". An area of the world, of course, 
hid to be discovered before it could be colonized. The two Units- 
would definitely be related to each other. Good sequence could then 
be a definite possibility between these two units in elementary school 
social studies. If first grate pupils are studying a unit on "6oing to 
School" at the beginning of a school y#ar f a unit on "Living in 
the Home" could come in proper sequence with good teaching. The 



school and its influence cannot bt iioliUd from the home environment. 
The two environments interactj neither is in island unto itself. 

For each grade 1ml, cooperative effdfts heed to bt put forth 
within »n .1tij.tht.ry school or several elementary schools to develop 
proper sequence in social studie. units from kindergarten through grade 
twelve; Thus, tht question arists as to which units should bt taught 
first, stcond, third, fourth, and so forth for tach of tht gradt 
levels in tht elementary school. 

Good ttachtrs of social studies also nttd to think of proper 
sequence of Itarning activities within a unit. Generally, ont would 
say that Itarning activities should progress from tht simplt to those 
which art Ron complex. This would bt a gradual process. Uhtn 
thinking of stqutnct in Itarning within a sptcific social studits unit, 
which of tht following Itarning activitits should coat first, stcond, 
third, fourth, x f if th, arid sixth pertaining to a unit entitled "Living 
on tht Farm"? 

1. Viewing and discussing a filnstrip tntitltd "Lets Visit tht Farm." 

2. Reading pagts 110-115 from tht textbook ihd discussing tht 
contents. 

3. Visiting i modern firm and discussing obstrvations which were made. 

4. Having tht county agtnt prtstnt a sit of slides and a talk relating 
to i modern farm. 

5. Developing a friexe within a committee of four members; the frieze 
would pertain to selected scenes on modern farming practices and 
procedures. 

6. Showing and discussing transparencies on farming using the overhead 
projector. - 

Each of these learning activites must be evaluated in terms of the 
following standards s . 



1. bting meaningful to learners. 

2. developing interest within liirnerl for learning. 

3. promoting purpose for 1 timing, 

4. providing for individual differences. 

5. stimulating pupils in wanting to learn. 

4. providing for proptr sequence within tht specific 1 taming 
act i vi ty. 

Using a Variety of Materials in Ttaching 
Tht social studies teacher must think of variety in terms of 
1 taming activitits providtd for pupils. War it ty in learning 
activities should assist in providing for individual differences. 
Pupils differ much from tach other in inttll igence, past achievement in 
difftrtnt curriculum areas of tht elementary school, motivation for 
learning, interest in the unit bting studied, and ability to benefit 
from a given learning activity, thus 1 taming activitits must bt 
varied since tach pupil in a class will hot btntfit equally from an 
ongoing learning activity whether it bt reading of social studies 
conttnt or dtvt loping 1 taming from audiovisual materials. Good 
rtadtrs may enjoy reading sdcial studies materials and gain many 
important concepts, principles, and generalizations in this kind or 
type of learning activity. Reading may become the major way of gaining 

ideas in the social studies for pupils who do much reading and art 

~- j = = - _ - 

fascinated with this Kind of learning txptritnet. Othtr pupils may 

find raiding distasteful due to previous encounters in this activity 

which had ntgative effects, the negative effects may have been the 

result of tht following infiutnetsi 

li tht conttnt was to difficult for learner* to read. 

2. poor methodology was ustd by the teacher whtn having pupils rtad 

8 



social studies content. 

3. adequate readiness was hot provided for pupils prior to reading. 

4. tht ttachtr was too demanding in terms of purposes pupils were to 
achieve from reading, 

5. too much reading was required of pupils in the social studies 
program. 

Each pupil has a different learning style just as teachers have 
different teaching styles, the teacher needs to select those learning 
activities which will help each learner achieve to his or her optimum. 
The following, among others, could Help to provide for individual 
differences among pupils and also vary the kinds of learning activities 

that are provided! ■ - 

------ 

1. making model villages, famous buildings, and toys/ 

2. constructing boats, cars, airplanes, and trucks. 

3. maKina relief mips and globes relating to the area being studied in 

a unit. \ 

4. developing books, scrolls, puppets, marionettes, and musical 
instruments. 

5. making costumes pertaining to people of other lands. 

6. making butter and a model dairy farm. 

7. completing model circus scenes when studying the related unit. 

8. making candles, dyeing cloth, and racing in oxcart pertaining to 
units on "Colonization in the New World?* 

9. developing a pioneer kitchen and covered wagon when studying units 
on the westward movement. 

1C. developing dioramas, murals, models, friezes, cartoons, and 
illustrations pertaining to ongoing units- of study. 

11. making posters, booklets, and exhibits oh important facets of the 
unit being studied. 

12. reading fro» the textbook or textbooks, selected sections in the 
encyclopedia, and 1 ibrary books. 

13. viewing films, f Hiwtrij>s f *il ides, pictures, and other audio 



visual media. 

14. 1 istening to tapes arid records* 
13. taking in incursion. 

16. interviewing competent resource personnel. 

Readiness for Learning 
The re art several ways in which to think of readiness on the part 
of pup i 1 s to benefit from specific or given units of study in the 
social studies* 

First of all, educators generally believe that pupils can benefit 
from more complex units of study than Was thought possible a decade and 
longer ago. For many ?*srs, it was believed that pupils, for example, 
should study unit* on the home and school on the first grade level 
since these were "close" to the pupil. Pupils experience the hbfte and 
the school; thus, there is this closeness between the unit being 
studied and the personal experience* of pupils. On the second grade 
level, pupils would study units on the city, neighborhood, or shopping 
centers as they exist in medium and large size cities. These units 
would branch out further from pupils' environment as compared to the 
home and school which were units of study for the first grade level. 
By the time pupils are in the fifth grade, they may be studying units 
on Canada, Mexico, and historical units pertaining to the United 
States. Thus, pupils on these grade levels would be studying units 
which would be located outside of the United States. Historical units 
on the United States would dial with the past which is removed in time 
f r<*« the everyday experiences that elementary school pupils have. On 
the sixth grade level, pupils could be studying units on The Common 
Market Countries, the Middle East, the Soviet Union, Australia, Japan, 



Southeast Asia, and Brazil. These area* would be further removed front 
the everyday experience* of pupil* in the elementary school a* compared 
to social studies units being studied oh previous grade levels. 

It may be rather arbitrary in some cases as to which grade level 
specific units in the social studies should be taught. The television 
set in the home has brought the faraway hear to the child. In their 
homes and in school, pupils can view television programs which deal 
with happenings in London, Paris, Moscow, RLo de Janeiro, Buenas Aires, 
He 1 bourne,. Montreal , and Other area* Of the world. Thus, elementary 
school pupils today have much more opportunity to view reality on 
television^ screens pertaining to faraway places as compared to learners 
a~ gener at i on agb~or 1 dng»r ■ " More accurate | col brf u 1 , i nterest i ng 
illustrations in magazines pertaining. to faraway places are available 
to learners than ever before. More pupils in the United States have 
had opportunities to travel in the United States and abroad to see 
scenes and sights than was true formerly. It is no wonder that pupils 
in the elementary school may be able to benefit from more complex units 
Of study in the social studies than ever before ^HIB"^"* '*"* social 
studies units on Mexico have been taught on the second grade level . 
These teachers may be very knowledgeable about Mexico and have the 
necessary mater iali and teaching skills to develop interest in this 
unit. Thus, the social studies curriculum can be adapted to the pupil 

..... > 

rather than adjusting the child to the curriculum. Each child should 
attach meaning to what is being 1 earned as well as have developed 
interest in the ongoing unit of study. 

Educators today generally think that readiness for learning cih be 
hastened. This is not to say, however, that difficult 1 earn i ngs are 
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shoved into the throats of children. However , with a rich background 
of experiences which interests the preschooler, f6r example, much 
background knowledge can be developed. If parents then take their 
children to supermarkets, hardware stores, clothing stores, toy shops, 
zoos, circuses, and farms, much meaningful information will be 
developed. Parents should discuss observations made with their 
children in i polite, kind, and understanding manner. Pupils will 
generally raise many questions about experiences which they have had. 
Answers to these questions should be discussed Jn a meaningful 
approach. With quality preschool experiences for pupils, this should 
hasten readiness for developing more difficult concepts and 
general izatios. As learners then enter the elementary school years, 
more difficult units of study in the social studies can be taught. The 
teacher must continually strive to provide quality learning activities 
in various units that ire Studied, thus helping th,e child to experience 
continuous success when building upon experiences from the preschool 
years. Parents also need to provide a rich learning environment as 
their children progress through the public school years. In situations 
such is these, readiness for learning in the social studies is hastened 
within pupils. Contrast that situation with the following where pupils 
experience an environment which does not build up background knowledge 
and where readiness for learning In the social studies would be 
hindered! ^ 

t. a lack of reading materials for pupils in the home. 

2. the parent, parents, or guardian ignore the child. 

3. food served in the home is low in meeting proper nutritional 
standard*. 

4. stability is tacking in the home in that members get along poorly 
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with tach othtr. 

5. children are rarely, if ever, taken along to buy grocer its and 
othtr necessities jn life. 

6. no visits art itadt to placts of interest in tht community. 

7. money is very scarce in tht homej financial security is completely 
lacking, 

8. vocabulary development is not progrtssing properly dut to a lack of 
opportunities to communicate with others. 

9. nonstandard English is spoken in the home and surrounding 
environment. 

10. an inadequate self -concept exists on the part of these children 
since success is experienced very rarely. 

in situations such as these, it is no wonder that pupils lac* 
background knowledge when entering the elementary school years. The 
social studies teacher would need to adjust thi curriculum for these 
learners so that important cognitive, psychomotor, and affective domain 
objectives can be achieved, (.earning act! vitts would need to be 
provided which art at an easier'ltvet of understanding as compared to 
those pupils which come from favorable home environments. 

Teaching Units in Depth 

Many teachers of social studies have a, tendency to teach units 
utilizing tht survey approach, thus, for example, many units would be 
taught on the sixth gride level as would be indicated by thi following 
unit titles which would heed to be completed in a school years 

1 . Visiting Japan 

2. Living in Austral ia 

3. The Common Market Nations 

4. Canada -Our Neighbor to the North 

5. Mexico - Our Neighbor to tht South 

6. Tht Soviet Union 

* » 



7. Mainland China 

8. Living in India and Pakistan 

9. If land* of tht Pacific 

10. Brazil - Tht LSrgtSt Country in South AfitMca 

11. Spanish Speaking Coun tr its of South Amtrica 

. , ^ 

12. Countrit* of Southtaat Asia 

13. fht Antarctic and It* Futurt 

14. Natiori* of Ctntral Europt 

15. Tht Middlt East 

16. Visiting Spain and Portugal. 

It it qui tt obvio^ from tht many unit titlts li*ttd that tht 
suruty approach to ttaching social studits would bt utiliztd. Pupil* 
Mould gtt a smattirihg of conttnt from many unit* of *tudy rathtr than 
dtvtloping 1 taming* in dtpth from a ft* cartful lyitltcttd unit*. Tht 
faculty mtiibtr* of an ittmtntary *chool should rathtr *tltct six or 1 
stutn unit* to bt taught in a sptcif ic ichbol ytar. Thus pupil* would 
bt ablt to *tudy in dtpth tach unit that is taught. For txamplt in a 
unit ptrtaining to Brazil, tht following undtr*tanding could bt 
achi tvtd by pup i 1 « t 

1. tht art | archi ttcturt , and music of Brazil. 

2. tht political *y*ttm of that country. 

3. tht gtography of Brazil *uch a* riutrs, plattau*, valltys, and 
plain*. 

4. thr past which ltad to prtiiht day happtning* (history). 

5. tht cult urt of various group* and subgroup* of ptoplt. 

6. Difftrtnt *ocio-tconomic ltvtl* and thtir tfftct* upon group 
bthavior (sociology). 

7. txport* and import* of Brazil a* wtll a* good* and strviets 
productd in that country. 



It ii certain that, pupil* Mill understand various people of the 
world bttttp if units art taught in depth. Limittd understandings can 
bt developed of any unit in social studies if a teacher needs to hurry 
through the teaching of many unit* in a school year. Pupils need to 
have opportunities to study human beings by viewing them from the 
different disciplines that make up the social sciences, namely, 
history, geography, political science, sociology, anthropology, and 
economics. It is certain that pupils won't understand the_pepple of 
Brazil, -for example, by studying the system of government of that 
country only. Pupils also need to understand the values, customs, 
religious beliefs, norms of society and subcultures, vocations and 
occupations, products and services produced and sold, imports and 
exports, the history, and geography of Brazil. 

The Structure of Knowledge 
Educators such as teacher, principals, and supervisors, alone 
should not determine what is to be taught in social studies. The 
content of the social sciences is tod complex to be selected by 
educators alone when developing the social studies curriculum. Too 
frequently, social studies teachers have taught what is unimportant, 
trivial, and irrelevant. Social scientists should have an important 
ro?e in selecting social studies content for pupils in ttie elementary 
school, this is hot to say that social scientists alone would deter- 
mine content in units of study in the social studies. Certainly, 
teachers, principals, and supervisors will have a voice in the 
selection. El emintary school pupils also have an important task in 
selecting content for different units of study. The social studies 



tiichir must divtlop )>upi1 inttrttt and purpost in various units 6? 
study. Thus, tht ttachtr will havt interesting, appealing bullttin 
boards for pupil* to vitw. If pupils art to btgin a unit on Japan, 
ptrhaps tht following picturts can bt plactd on tht bullttin board 
with an interesting titlt or captions 

1. . Japantst workers on an assembly lint in a modern factory. 

2. a home sctnt which is accuratt and representative pertaining to a 
Japantst family. 

3. mtn in fishing boats which cltarly illustrates important facets of 
this Industry. 
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4. a representative urban sctnt in Tokyo or other largt city in Japan. 

5. farmtrs in a rural area taking cart" of tht ir crops and livestock. 

Thi teacher's goal is to get pup i 1 s in wanting to ask many 
questions about Japan whin viewing tht bullttin board display. Tht 
following questions may bt asked by pupil si 

1. How art cars assembled on an assembly lint in Japan? 

2. Uhat art somt leading products manufacturtd in Japan? 

3. Who buys thtst products? 

4. Now do Japantst and American homes difftr from tach othtr? 
How art thty al ikt? 

5. How important is tht fishing industry to Japan's tconomy? 

6. How dots Tokyo difftr from Ntw York or Chicago? How art thty 
alikt? 

7. Uhat products art productd on Japantst farms and how art thty sent 
to market? 

8. How do farm products in Japan eventually gtt to tht consumer? 

9. How important art tht fol lowing concepts to tht Japantst tconomy? 
< * j imports 

<b> exports. 

If tht social stud its teacher is ttaching this stmt unit on Japan, 



individual 1x or cooperatively with pupils, interest centers can be 
developed, these items could be placed on I table or several tables in 
the classroom. As an example, the following objects pertaining to 
Japan could be placed on an interest center i 
li toys representative of what Japanese children play with. 

2. traditional dress of Japanese people. 

3. models of Japanese made cars. 

4. a relief map of Japan. 

5. a model farm Scene in rural Japan. 

______ . qMttions Q<f iac j, 0 t ntr an d bf the 

teacher pertaining to these items on the interest center. A good class 
discussion could follow the identification of these problem areas or 
questions. Pupils, if an example; may ask the following questions 
pertaining to the interest centeri 

1. How are Japanese toys different from those that American children 
play with? 

2. How have patterns of dress changed in Japan during the years? 

3. How are Japanese cars assembled? 

4. What is the land tike in Japan and what kinds of crops are grown 
there? 

5. How doe* farming in Japan differ from that in the United States? 

Much research could be done by pupils using a variety of resources 
such as reference books i tapes, records, interviews, slides, 
filmstrips, maps, globes, and films to get needed information to answer 
these questions. 

the preceding examples, it is noticed that pupils should have 
ample opportunities to identify questions and problems for which 
information can be gathered, the interests of pupils are very 
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important whin thinking of 1 taming act ivi tits which should bt provided 
for learners in tltmtntary school social studies. Howrvtr, social 
scientists also havt an important contribution to make in htlping to 
determine key idtas or structural idtas which pupils should develop 
inductively ptrtaining to each social studits unit. Thtst social 
scitntists would specialize in thtir arta of speciality from ont of the 
following disc ipl ints in tht social sciences! 

1. anthropology 

2. geography 

3. history 

4. sociology 

: . • J 

5. political scitnct or civics - 

6. economic!. 

Balanct in Unit Titlts 
An important qutstion that ah elementary school must answtr 
ptrtaining to tht social studits curriculum is which unit titlts should 
bt taught in tht difftrtnt grade ltvtls so that balanct txists among 
tht difftrtnt areas of the world that pupils study. To bt surt, pupils 
could dtvott most of thtir tint in tht social studits studying about 
tht contributions and dtvtlopmtnt of tht Wtsttrn World. This is 
important for pupils. However , pupils also nttd to btcomt thoroughly 
familiar, among othtr art as, with tht Niddlt East, tht Far East, India 
and Pakistan, and nations of Africa. In fact, many major important 
happtnings art occurring in thtst artas. Thus, pup i Id nttd to iiavt a 
thorough undtr sanding of tht Wtsttrn World, but tht changes, 
dtvtlopmtnt, and contributions of tht nonwtsttrn world nttd also to bt 

adtquattly omphasiztd in a modtrn tltmtntary school social studits 

program. * 




Faculty mtmbtrs in in tttatntary school' and tht , total school 
system involvtd in ttaching tht social stud its should mattt a thorough 
study ., to units taught prtstntly in tht difftrtnt gradt Uv.U of tht 
tltmtntary school. Do revisions nttd to bt nadt so thtt scat kind of 
ritional baUnct txists In difftrtnt units that art taught in tht 
social studits? Bastd upon diagnosis as ts tht units prtstntly taught 
in tht social studits in an tltntntarx school, faculty mtmbtrs can makt 
rational decisions ptrtaining to pupils obtaining a world vitw Which is 
cbmprthtnsi"t in tht social studits. 

Stating Objtctivts Prtcistly 
Thtrt is a trtnd in tltmtntary school social studits in stating 
objtctivt* prtcistly. This mtans that obstrvtrs gtntrally Mould agrtt 
as towhat is to bt taught by looking at s statmtnt of objtctivts. 
Thus pupil achitvtmtnt can bt mtasurtd if objtctivts art stattd 
bthaviorally. Objtctivts which art writttn bthavi orally statt what tht 
Itarntr is to do as a rtsutt of ttaching. Considtr tht following * 
objtctivts i 

1* Tht pupil will writ* a fifty word paptr on tht Amazon Rivtr. 

2. Pupils will dtvtlop dtmocratic bthavi or. 

In tht first objtctivt pupils will, as a rtnult of ttaching, 

dtvtlop understandings, cohctpts, and gtntral izat ions ptrtaining to 

tht Amazon Rivtr. tiltlmattly, pupils will bt ablt to writt a fifty 
word paptr on tht Amazon Rivtr. In tht stcond objtctivt, much 
vagutntss txists as to what will bt taught. Thtrt art various 
inttrprttations.as to what dtmocfatic bthavi or is. Tht objtctivt dots 
not statt how much of this bthavi or pupils art to dtvtlop. Thus, it 
cannot bt Masurtd if ltarntrs art achieving tht objtctivt. 



/• • . . . _ ... ^ - . • , - if 



ERIC 



Teachers mutt bt precise in writing thtir objectives id that it can 
bt determined what will bt taught. In educational littraturt today 
much emphasis is placed upon teacher accountability. The ttachtr is 
then held accountable for what pupils art to 1 tarn. Principals md 
supervisors can thtn determine whit will bt taught to pupils. Also, it 
is easier to stltct 1 taming activities which will guidt Itarntrs in 
achieving objectives if tach objective is clyarly writttn. It is 
difficult to stltct appropriate 1 taming activities if vagut, ambiguous 
objtctivts art writttn. Tht final question irises is to how pupils art 
to bt asstsstd if tht objtctivts laci* clarity. In si tuitions 1 ikt 
these it cannot bt dtttnaintd if objectives havt bttn achieved. 

A word of caution Ms ntctssary htrt. To bt surt trivia and 

unimportant Warnings can bt stated prtcistly whtn writing specific 

objtctivts. Tht following objtctivts can bt writttn prtcistly where no 

room exists in inttrp*ttat ion as to what will bt taught i 

1. The pupil will list in writing tht capital city of tach country in 
South America. 



2. Pupils will rtcitt orally fivt Itading firm crops of tach country 
of South America. 

- _ f_ 

3. Pupils will list four itading manufactured products of tach South 
Amtrican country. 

Iii the above objtctivts pupils hive used the lowest level of 

cognition only and that is recall of facts. To bt surt, thtrt art im- 

portent facts for pupils to Warn. These facts, however, must be 

selected very cergfully since there is much content that needs to be 

learned in different discipl ines of knowledge. The teacher need! to 

have pupils engage 4h critical thinking, creative thinking, and problem 

solving. To be sure pupils engage in recall of facts when engaging in 

critical and creative thinking as well as problem solving. However, . 




pupil* do southing with tht ftccts whin tngaging in hightr Itvtls of 
thinking. Comparing itattmiiiti and tvaluating thtit, coming up with 
uniqut, ntw, novtl idtas, ihd tht solving of problems is vary 
important in a modtrn program of tltmtntary school social stud its. A 
democratic socitty dtmaitds that pupils becamt prof icitnt in hightr 
Itvtls of thinking so that individuals btcomt mort tfftctivt in 
d*c i si on -making. 

Continuous Comprthtnsi vt Evaluation oi Achitvtmtnt 
If ttachtrs art to tvaluatt pupil achitvtmtnt wtll, continuous 
ivattiati on nttds to bt in tvidthci. Pupil t nftd to bt tvaluattd 
comprthtnsi vtly so that all factt* of achitvtmtnt art asstsstd. 

A ttachtr who dots hot continuously tvaluatt pupil achitvtmtnt 
will not knew at what point or potnts pupils art not making continuous 
progriii. Orit can think of pupil achitvtmtnt as bting rtprtsinttd by 
: points on a lint or lint stgmtnt. For pupils to achitvt continuously 
on this lint, evaluation nttds to bt dont continuously. Othtrwitt, tht 
social studits ttachtr definitely cannot know if pupils art achitving 
wall. If pupils havi hot dtvtloptd i particular conctpt or general iza- 
tion, they may hot bt successful in moving on to mora compltx 
learning*, ttachtrs of social studits must think of proper stqutnet 
for pupils in learning} othtrwist continuous progrtss may not cent 
<*bout in ftarntr achitvtmtnt. Sequential 1 tarn i rigs on tht part of 
children can com about only whtn ttachtrs asstss learner progrtss 
continuously. # 

f too of tan i it has bttn thought and ftlt that paper-pencil ttsts 
alone can adtquattly asstss pupil achitvtmtnt. To bt sure, in many 
situations, good evaluat ion can comt about with tht us* of trul-falst, 

,, ..^mMU^.-:^ } l t 23 - - • 

^ *■ ^ "riblT.-^- ...^ * y 'J ! m3 t! & *tt*$ 'f^^-^^^&'-t^rzrsr ='^si r.f ■— r — -tf-r-: -:-vr— %*" '•: — .- ; 

ERIC 



multiple-choice, completion, matching, and essay tist items. This 
would bt trut, especially, of understandings or cognitive domain 



objectives. To evaluate skills objectives and attitudihal objectives, 
other forms of a« cessment heed to be utilized. If a pupil is to 
develop skill in gathering information from using a set or several sets 
of reputable encyclopedias, hardly would a paper-pencil test alone 
evaluate pupils acheivement effectively in this area, it would be good 
to actually observe pupils to determine if they can do the following 



when looking up information from encyclopedias! 

i; the pupil can identify the correct topic heading for the information 
he Is to gather . For example, if the pupil* is to gather information 
on opium in a unit on the harmful use of drugs, which heading would he 
look under in the appropriate reference books? 

2. the pupils knows t*e letters of the alphabet and can find the 
appropriate place in the encyclopedia from which information is to be 
gathered. . 

3. the learner can comprehend the content* well when gathering 
i nf ormat i on . 

thechild can take notes over what he reads and develop an outline 
in proper sequence when uti 1 izing the fates. 

5. the pupil can write a summary of the ideas read from the « 
encyclopedia using topic sentences* proper .sequence in paragraphs, 
unity within paragraphs, and the necessary skills in the mechanics of 
writing (capitalization, punctuation, spelling, handwr i ting,*and 
sentence structure). 

is the learner can present* ideas, gained from research, effectively to 
*be class. Listeners then have an inward desire in wanting to get 
major concepts and generalizations presented by the speaker. 

7. the presenter utilizes appropriate audio-visual materials, such as 
pictures, slides, drawings, and the overhead projector, when presenting 
his findings to the class. 

Whenjitil izing these guidelines to evaluate pupil achievement, the 

present level of achievement of each child must be assessed and then 

assist each jjearner to progress continuously to realize optimum 

achievement. The following is of utmost importance to remember t no 




two pupil* will be it the tint place in achievement when realizing 
these guide! ines or standard*. Each pupil is at a different level of 
achievement. 

It is important also to tK i riK of comprehensive evaluation in the 
social studies. Too frequently, pupil achievement has been evaluated 
pertaining to understandings objectives only. To bt sura, thtst art 
very important objectives to achi tut. Stcondly in frequency of 
evaluation in ttrms of objtctivts, assessing skills which pupils have 
dtvtloptd has bttn givtn somt cons ide rat ion. Tht category of 
atti tudinal^objectives, no doubt, is ltast often tvaluattd. 

It is indeed very difficult to write i paper-pent if test to 
evaluate pupils attitudes. There are standardized tests which evaluate 
pupils in the area of attitudes or the affective domain. The social 
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studies teacher must always observe pupils to notice changes in 
•feelings, values, and beliefs. Is there a positive change in this area 
-from day to day or for longer periods of time? generally, longer 
periods Of tine are heeded to see growth in the affective domain. It 
may, of course, take years to change some attitudes. The teacher heeds 
to evaluate himself in terms of the following criteria When thinking of 
assisting pupils in attitude developments 

1. Are pupil ^interested in learning activities provided for them? if 
hot {What kinds of activities should be selected so that positive 
attitudes may develop toward learning? 

2. Do pupils understand what is taught? If learnings are not 
meaningful for pupils, much turning off will occur by pupils in 
real izfng objectives. • 

3. Does the teacher assist each learner to be successful in the School 
situation? It is no wonder that pupils devest) negative attitudes if 
they feel unsuccessful. 

4. Are pupils bring guided in social development so that they like 
working with others in committees, the class as a whole, and others in 



the larger environment? 

5. is the pupil developing and/or maintaining feel ings of an adequate 
self concept? If learner* feel inadequate to tha task* at hand, they 
Mill generally lack in total achool achievement. 

6 . Docs the teacher reipect all pupil* regardle** of *dc id-econdmi c 
level*, color of *kin, rel i'gious belief*, and statu* within the class 
setting? 

7. Are pupil* a»*i*t*d in developing respect for c«*ch other? Too 
frequently, pupil* call each other mean names which cause feelings o* 
resentment and reprisal. 

8* Are pupils realising desired understandings and skills through 
carefully selected unit* which iSSi it in developing positive attitudes? 
No doubt, some units in the social studies would be eliminated and 
other* would be added when answering this question. More social 
studies unit* need to be taught which will guide 1 earner* in personal 
and social development. 

Thu*, It is necessary to evaluate pupils achievement in all facets 
of development using a variety of evaluation techniques. One very 
important evaluation technique to utilize is teacher observation. 
Teacher observation needs to become objective in evaluating pupil 
achievement. Through reading, Study, thought, empathy, and 
understanding, teachers can guide pupils in personal and social 
adjustment as well as other facets of development. 

Being A Democratic Human Being 

In a society which emphasizes democracy as a form of government, 
it is important for schools to stress a philosophy of education which 
is in harmony with ideals of democratic living. American society and 
its schools should emphasize a consistent philosophy which would 
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pertain to democracy as a form of government and also as a way of lifs. 
Teachers of social studies have gone to extremes when providing a 
psychological environment which was to assist pupils in developing to 
their optimum. Unfortunately these extremes did not harmonize with 
basic ideas of democratic living, nor did they help learners achieve to 



their highest possible capabilities. Consider the teacher on one end 
of the continuum who expects a pin-drop qui it classroom. Pupils ire 
aiked to speak only when the teacher asks the questions. The question 
asked it a given time may be directed to one pupil only, the answer 
required is factual and a "right" answer is wanted, Critical thinking, 
creative thinking, and pr col era solving would hot be stressed. Each 
pupil would constantly face the front with little- or no interaction 
with other pupils. Pupils would be reprimanded in front of others for 
"infracture" of strict rules and regulations, the teacher may strictly 
play the role of a policeman and disciplinarian in thi classroom. 

Contrast the autocratic teacher described above with one who is 
anarchic. The "anarchic teacher would represent the other extreme on 
the continuum. This teacher would permit pupils generally to do as 
they wish with few, or perhaps, no restraints. The anarchic teacher 
would be the leader in the class situation if requested by pupils. 
Pupils could roiii around 4 the room freely with little or no purpose 
involved in these, movements. Pupils would visit with each other 
whenever and wherever they wished with little or no respect for others. 

Democracy as a way of living in the class situation would stress 
that there is mutual respect between and among pupils and faculty 
members. 

Uting Maps and Globes in the Social Studies 
Ample opportunities should be given to pupils in the -use of maps 
and globes. With a "shrinking world 11 due to better transportation and 
communication, it is more important than ever before fpr pupils to 
develop necessary skills to use maps and globes effectively. It is 
difficult to say in which country of the world a crisis will develop 



that would affect the interests of ltading countries in the world such 
as tht United States and tht Soviet Union. India and Pakistan, Btrlin, 
tht Cuban missilt crists, and tht Middle East have been critical artas 
ih tht world which could havt involved major world powtrs in a 



^confrontation. It is important for pupils to havt imp It knowledge 
pertaining to pi act geography whereby areas of the world can be located 
on maps and globes. It is also important for pupils to develop 
more complex understanding* such as how climate afftcts tht kinds of 
crops grown in a given area, or how latitude afftcts tht kind of 
temperature reading a given area of the world will have. 

the following represent selected major understandings that pupils 
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Should develop pertaining to tht use of maps and globes. V 

1. Pupils should rtal izt that distances can bt computed by using tht 
scale given on the map or globe* Haps and globts vary as to the 
number of mil tji that would bt represented by one inch as given in the 
scale of miles. 

2. Specific places on the earth can be located using the concepts of 
"latitude" and "longitude." 

3. North latitude refers to distance in degrees north of the equator 
while south latitude refers to distance in dtgrtts south of tht 
equator. 

4. East longitude has reference to distance in degrees east of the 
prime meridian while west longitude relates to distance in degrees 
west of the print meridian. 

9. Distances north and south of the equator are measured along a 
meridian while distancts test or wist of the prime meridian are 
measured along a parallel . 

o. The earth rotates from a west to east direction once each 24 hours 
(causes for day and night can be shown by using a flashlight, a 
darkened room, and a globt which rtpresents a model of tht plant 
earth). The imaginary line on which the earth rotates is called its 
axis. 
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t. Tht tarth rtvolvtt around tht sun approxlnatily onct in 365 .1/4 
days. On March 21 and Stpttnbtr 21, approxinattly, tht sun if dirtctly 
ovtrhtad at noon oh tht tquator. Whtrtas on Junt 21, approxinattly, 
tht tun i« dirtctly ovtrhtad at noon on tht Tropic of Canctr locattd 23 
1/2 dtgrtts north of tht tquator} on Otctmbtr 21, tht »un is ovtrhtad 
at noon on tht Tropic of Capricorn locattd 23 1/2 dtgrtts south of tht 
tquator. Othtr factor* involvtd in dtttrmining ttnptrtaturt rtadings 
includt tltvation of land bting contidtrtd, ociah currants, and 
ntarntts to boditt of wattr. 

8. Tht axis of tht firth on a globs points toward tht north stir. 
(On a bright day at noon tach pupil can look dirtctly at his shadow | 
ht is facing north at this timt. Pupils whilt facing north can bt 
shown tht position of tht North Stir is it would bt at night). 

p. Maps do not rtprtstnt is accurattly tht surf act of tht tarth as 
compartd to globts. With tht ust of naps, howtvtr, a a ctrtain 
contintnt, country, or art a can bt studitd nort convtnitntly than 
on a globt si net it will bt rtprtstnttd on a largtr arta. 

10. So* of tht symbols ustd [ In ltgthdi on naps and globts art stan- 
dard symbols. For txanplt, symbols on nips which rtprtstnttd 
hospitals, railroad tracks, and P«**d roads art standard symbols. 
Thtrt art il so symbols which vary from Itgtnd to ltgtnd on difftrtnt 
naps and globts thit art ustd. 

11. Any c Ire it his 360 dtgrtts. Thtrt art 24 tint zonts in tht world 
thus naking tach tint zont hivt an approxinatt vtlut of 15 dtgrtts of 
longitudt. 

12. A htmisphtrt is rtprtstnttd by half of tht tarth | four htnisphtrts 
can bt rtffrrtd to - southtrn, northtrn, wttttrn, and tasttrn. 

13. Tht dirtction of north on a nap ptrtiins to. going dirtctly to tht 
North Polt| whtrtas tht dirtction of south ntans to go dirtctly to tht 
South Polt. Thtrt art difftrtnt projtctions of naps so tht dirtction 
of north nay not always bt "up' on tht nip. 

14s Low, niddlt, ind high lttitu|pd rtftr to sptcific artas or parts 
of nips ind globts, such as tht low iatitudts lying north and south 
of tht tquator whilt tht high iatitudts art locattd around tht north 
and south polts. Tht niddlt Iatitudts rtftr to thost parts lying 
bttwttn tht low iatitudts and tht high Iatitudts. 

Currtnt Affairs in tht Social Studits 

To kttp tht social studits curriculun updattd, tich tltntntary 

school should hivt i good currtnt affairs prograns in all gradts. 

Units which dtal with history, gtography, tcononics, sociology, 

'anthropology, and political scipnet nay btcont outdattd unltss rtctnt 



happenings* events* and issues art brought in to tht iociil studies 
program. if tht teacher is teaching a unit oh "Tht Unittd States 
Today f" certainly tht unit can btcont somewhat obsolttt unless currtnt 
affairs art brought into tht ongoing unit of study. Too frequently, 
social, stud its teachers in- ttaching historical units have delved too 
thou roughly, no doubt, in units that dtal with early American history 
such as "Tht Agt of Exploration," "Colonization in tht Ntw World," 
"Tht Beginning of tht Unittd Statts," and other*. Units which dial 
with tht present time then art slighted or, perhaps, even omitttd. Tht 
present is very important to elementary school childrtn since this 
is tht world thty live in now and undtrstand bttttr than any othtr 
period of tine in American history. Tht pupil neidS to undtrstand 
prtstnt trends, issuts, probltms, and strengths in tht Unittd Statts 
if ht \i to btcont a participating member in society working toward 
idtntifying probltms and solving then. Certainly, a democratic citizen 
is one who greatly appreciates the positive in American Socitty and 
yet works for an tvtn stronger democracy as a form of govtrnmtnt as 
wtll as away of life. 

Boundaries of -.ountries change. Oifly with keeping up with tht 
news can one be knowledgeable of hew nations which arise and thost 
which no longer exist. Witness tht great number of hew countries that 
have arisen on tht continent of Africa after World War II! It is 
difficult for any individual to btcont thoroughly familiar with each 
country in Africa. Wtll educated people havt discovered to their 
anaztntnt that thty didn't know tht names of certain countrits on that 
continent that cant up on news broadcasts. Tho surf act of tht earth 
has also changed in terns of geographical features. Earthquakes, 




volcanots, fold*, and faults havt alttrtd tht turf act of tht tarth. 
Currtnt affairs can htlp pupils Kttp up-to-datf in ttrms of happtnings 
in tht fitld of gtography. Ctrtainly, spact ftats and txplorations 
havt dont much to changt our knowitdgt of tht moon and Mars, in 
particular. 

Thtrt art minx important currtnt issuts and tvthts in tht fitld 
pf tconomfcs. Tht ratt ot tmploymtnt and untmploymtnt vary in ptr 
ctnt f?om timt to timt Mi thin most countrits. Many countrits havt 
probltms in balancing imports with txports. This situation can changt 
from timt to timt. Thus, much tmphasis can bt plactd upon tconomics 
in a modtrn program of currtnt affairs instruction. Tht total amount 
of merit? involvtd in tht gross national product <flNP.) 61 any country 
can vary from ytar to ytar. Currtnt affairs i ttrns could also assist 
ltarntrs to undtr stand tht mtaning of inflation as it ptr tains to 
buying goods and strvicts in any country. 

In tilt arta of sociology, many currtnt affair j ttrns nttd to bt 
studitd to Klip thit arta of tht social scitncts updattd. Ovtr- 
population, of coiirtt, has hot always bttn a probltm on tht fact of tht 
tarth. Today, it is a major probltm in many countrits of tht world. 
Norms of a subcultur* changt and art modifitd.du* to reevaluating of 
btlitfs, valuta, and Idtals. Norms also changt as a rtsult of borrow- 
ing idtas from othtr subculturts and socittits. Ntw invtnt ions also 
htlp bring on changts within any group of p top? t. 

In tht arta of anthropology, currtnt tvtnts and issuts can and do 
btcomt a part of ntws broadcasts. A subcultur t is discovtrtd for tht 
f irst timt .and this group is In tht strot agt. Ntw txcavations rtltast 
f indifift ptrUJnlno to particular trlbt of Indian. or civilization of 



long tip. Rtconnendations for improving school*, hams, and ether 
institutions in society art mid* by 1 tiding anthropologist in tht 
Uriittd Stitts. 

Political scitnct and currtnt affairs instruction hivt much in 
common* tht Security Council, General Assembly, and tht Office of 
tht Secretariat of tht Unittd Nations continually make news headlines! 
in ttris of dtcisions and rtcommtndat ions madt which affect various 
nations of tht world. Tht Unittd Nations, of courst, is an atttmpt 
madt at torn* kind of world gov trnmtnt. It is rathtr common for 
listeners to news broadcasts on radio and television to htar of 
political leaders of difftrtnt nations having lift thtir positions for 
various rtaions and a ntw gov trnmtnt has sttpptd in. This presents 
opportunities for pupils to 1 tarn more about tht forms of government 
of difftrtnt nations of the world; When pupils study such units as 
■Living in Breat Britain" or "Visiting Canada," Thty may bt dtvt loping 
Warnings in depth pertaining to Parliament, tht Prima Minister, and 
othtr factts of gov trnmtnt of thtst two countries. Whtn listening to 
ntws broadcasts, one hears of dtcisions madt by Parliamtnt of either 
Breat Britain or Canada. Thus, items pertaining to political science 
can wtll btcomt an important part of tht currtnt affairs program in tht 
modern elementary school . 

Uilitf tht Bullttin Board in Currtnt Affairs 

Tht social studies teachtr nttds to think of ways to stimulatt 

pupil interest in currtnt affaJrs Instruction. To bt surt, some 
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pupils Rave lit* it or no inttrtst in this aria. Thus, tht tt|^^aust 

providt interesting learning activities which will capture the interest 

of pupils. Ont way ta do this would bt to dtvt lop a bullttin board 
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display pertaining to pictures of current happenings. An appealing 
caption should be a part of the display. Tht caption orientate? the 
reader to the contents on the bulletin board. As ah example, pictures 
pertaining to the following happenings can be neatly placed on the 
bulletin boards 

1. conflict in the Middle East. 

2. the President of the United States presenting the state of the 
onion message. 

3. the Secur* :y Council in session at the United Nations headquarters 
in New York. 

4. the energy crisis 

Pupils with teacher guidance may ask the following questions per- 
taining to these pictures! 

li What will eventually happen in the Middle East between competing 

2. Uhat recommendations did the President make in his annual state 

^ tKi union message? 
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3. How are decisions made in the Security Council? 
*4. How can the energy crisis be solved? 

Answers to the above problems should be discussed in ah informal 
atmosphere. Respect for the thinking of others is of utmost impor- 
tance. All pupils should participate in the discussion if possible. 
Pupils who dominate the discussion or participate excessively should be 
guided in sensing the importance of til pupils participating in the 
ongoing learning activity* The self -concept of each pupil is very 
-important. Each pupil should be praised even if there is a very, very 
« sj^jpht degree of improvement [g^perf ormance . m This helps pupils in 
developing self -confidence end in wishing to participate in current 
affairs programs. By getting pupils interested in the ongoing current 




affairs program in the elementary school , learners will transfer these 
learnings to situations involving listening to news broadcasts on radio 
and television in the hqne. 

In Sutmary 

Ttachers, principals, and supervisors must study the following in 
working toward a modern social studies curriculum: 

1. objectives in the social studies. 

2. trends in teaching social studies. 

3. scope and sequence. f 

4. materials used in teaching. 

5. readiness for learning. 

6. number of units taught in a year. 

7. emphasis to be placed on the structure of knowledge. 

8. balance in unit titles. 

9. the use of specific objectives. 

10. thorough evaluation of pupil achievement. 

11. democratic living in the classroom. 

12. th# use of maps and globes in socials studies units. 

13. current affairs in social studies units. 

14. developing pupil interest in current affairs. 
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